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 SEQ CHAPTER \h \r 1Arizona State University

Infant Child Research Programs

P.O. Box 871908

Tempe, AZ   85287-1908

Voice: (480) 965-9396/FAX: (480) 965-0965

MISSION STATEMENT

Our mission is to promote the integration of science into early childhood practices. We strive to strengthen the relationship between children, their families, and their communities through cutting edge research, discovery, dissemination, and the training of interdisciplinary personnel.
PURPOSE OF THE MANUAL
This manual has been designed to provide you with general information about the Infant Child Research Programs and a detailed overview of The Preschool Classroom.  The Infant Child Research Programs (ICRP) is offered through the Department of Speech & Hearing Science at Arizona State University.   ICRP functions as an infant, toddler, and preschool service delivery program for young children and their families as well as a training site for graduate and undergraduate (senior-level) students in speech-language pathology, child development, and early childhood education.  Importantly, ICRP also serves as an applied research site in order to develop the most effective strategies to enhance young children’s development, with a special focus on emerging communication, speech and language, pre-academic, and social skills.  

ICRP’s professional staff has substantial experience in programming for young children. Certified speech-language pathologists teach the classroom programs. Graduate students majoring in speech-language pathology, early childhood development, early interventionists and teachers (undergraduate and graduate) assist in the classroom under the supervision of the professional staff. Small-group and individual speech and language services are provided by graduate students in speech-language pathology and supervised by certified staff speech-language pathologists. 

In the following sections you will find descriptions of services offered to children enrolled in The Preschool Classroom, the philosophy guiding implementation of our services, the basic organization of the classroom, and some of our important operating procedures.  It is expected that this manual will answer many of your questions and also generate more.  Please do not hesitate to ask about any aspect of our programs. 

PROGRAM PHILOSOPHY

The Preschool Classroom is for children ranging in age from 3 to 5 years.  Classes meet on Monday/Wednesday and Tuesday/Thursday mornings from 9:00 - 11:30.  Class size is limited to 12 children.   Emphasis is placed on the development of basic and more complex language abilities as well as language-based learning readiness skills including listening and early written language.  Although language and play form the basis of the curriculum, children are provided with a rich variety of opportunities for learning important cognitive and problem-solving skills, fine and gross motor coordination, self-help, and social skills.

When appropriate, individual treatment sessions may supplement the group program by providing a brief focused intervention to teach new skills or practice an emerging skill in a one-to-one situation.  There is no additional charge for these sessions and they are usually scheduled either before or immediately after the classroom session. 

The Phonology Group is designed for preschool children between the ages of three and five years of age.  This small group meets one half hour before the preschool class each session. Our goal is make this an effective group by keeping the class size between five to six children. Therefore, placement is at the discretion of the preschool staff. Prerequisites for placement include a moderate to severe phonological delay, the child’s level of maturity, which is typically exemplified by functional attending behaviors, auditory memory, and verbal imitation skills. If you have questions about placement in the phonology group, please discuss this with the preschool staff prior to completing your registration form. 

Program Principles and Values

The Preschool Classroom is open to all young children, including those who are developing typically as well as those who have developmental delays.  All children are provided with contextually rich experiences in order to facilitate acquisition of those language-based skills so critical for successful learning experiences in school.  Children with developmental delays are provided with focused experiences and enhanced supports in order to facilitate positive developmental outcomes, with a special focus on communication, language, and social interaction. We invite the active participation of parents/guardians and other interested family members. We value cultural diversity and respect the unique characteristics of families and offer them informal and formal support.  We continue to learn from our children and their families.   The following sections will provide you with basic information about the design and implementation of our classroom curriculum and activities.

Family-Centered TC \l2 "Family Centered
We are committed to a family-centered approach, recognizing that families are the experts regarding their children’s abilities and, in fact, serve as their children’s first teachers.  While child rearing is a challenge for families, those including children with developmental delays may be faced with particularly difficult roles because family members must be both parents and advocates for their children.  As professionals working with families we strive to maintain an objective role, yet be caring and sensitive to your needs in order to provide effective intervention services.  Young children, including those with developmental delays, spend a majority of time within their family setting and we understand and acknowledge the central role a child's family plays in his/her development.  Accordingly, at the ICRP, family members are considered integral and essential members of the programming team and we strive to provide meaningful and relevant opportunities for family participation. 

Families are encouraged to participate in classroom activities.  In addition, one home visit per semester is scheduled for 3 to 5 year olds.  Home visits are scheduled monthly for toddlers.    Initially, parents may choose to stay in the classroom if it makes their child more comfortable with their new surroundings.  At no time do we require parents to leave their children in the classroom if they are not comfortable doing so. Also, the ICRP is equipped with an observation room and families are welcome to observe whenever they wish.   Once during the semester, parents are asked to help their child select a snack for their friends. Parents/guardians are also invited to accompany their child on field trips. Families are the "major players" in the development of their children's program plans and we believe that families are the experts with regard to their children's abilities and their input and guidance in development of individual children's goals and objectives is critical. 

An Inclusive Preschool Experience
An Inclusive Preschool Experience

"Inclusion" may be a familiar term to some of you.  Certainly it has received a fair amount of media attention in recent years.  When we talk about an "inclusive" toddler/preschool experience we mean that our programs are for children with and without developmental delays or disabilities.  We believe that a "separate" program for children with developmental problems is not necessary or appropriate. A large amount of research has demonstrated that young children, irrespective of developmental status, have common learning strategies and children with and without developmental problems can learn a great deal from each other.  

Children with developmental difficulties who are enrolled in the ICRP programs have a primary problem with the acquisition of communication, speech, and/or language skills.  Accordingly, the curriculum has been designed to provide these children with maximal opportunities for learning appropriate skills in these areas.  However, communication skills (including appropriate speech & language) are central to any activity in which children may be engaged and may therefore be facilitated while also emphasizing other important skill areas (e.g., cognitive, gross motor, fine motor, social, self-help).    In this way, the children with and without developmental problems are provided with a quality toddler/preschool experience that while communication-based, provides everyone with important learning opportunities in all developmental skill areas.  

The Importance of Social Interaction TC \l2 "The Importance of Social Interaction
The ability to relate and interact appropriately is crucial to the formation and maintenance of relationships with other people.  Maximum opportunities for learning appropriate social behaviors are an integral part of programming for young children with and without developmental difficulties. Through interactions with peers and adults, children are able to learn appropriate social and language skills.  However, simply placing children with and without disabilities in physical proximity does not ensure that the children will engage in meaningful interactions with each other.  In our classrooms we create many opportunities that help to facilitate interactions (and acquisition of speech and language skills) among children by (a) arranging the environment in such a manner that children will have physical contact with each other, (b) providing materials and activities which promote interactions (i.e., group projects), and (c) prompting children to seek assistance from or involve each other. 

We also recognize that children are born with unique temperaments.  Sometimes it is a challenge for teachers to acknowledge these differences and channel them into appropriate social and interaction skills.  At ICRP children have the opportunity to learn impulse control through decentering, negotiating and bargaining.  Also, the development of self-esteem and trust are essential components of our curriculum.  Many of the children have difficulty with self-esteem and trust that is due to their poor communication skills.  Our goal is to emphasize their strengths and decrease the attention that is focused on their needs.   At the ICRP we attempt to create a nurturing environment in which children can develop confidence and trust, but at the same time learn to discriminate between healthy and harmful interactions. 

A Play-Based Curriculum
A Play-Based Curriculum

We have chosen a play-based curriculum for our classroom programs because we believe that it provides the most effective and most enjoyable way for your child to learn and develop to their fullest potential.  There is a great deal of research in support of a play-based approach for children with and without developmental difficulties, and we would be happy to give you further readings if you are interested.

Children learn best when they are actively engaged, when they are involved in "hands-on" experiences, and when activities are pleasurable to them.  From the very earliest age, children explore and learn about their world through play. Through play,  nearly all aspects of development may be addressed including, language and communication skills, perceptual-fine motor skills, cognitive and problem-solving skills, social and self-help skills,  and gross motor development. Your child may have special needs in specific areas of development, and they can be directly addressed through play:

1.
Cognitive-Problem-Solving Skills
Beginning cognitive skills include understanding of object permanence (that things continue to exist, even when they are out of sight), cause and effect relationships (that doing something makes something happen), and imitation.  More advanced skills include categorizing (sorting), basic size and quantity concepts, matching, and sequencing.  A play setting offers many varied and interesting opportunities to explore and learn these concepts.     

2.
Speech and Language Skills
Play is the most natural and effective setting for developing communication skills. Research has shown that play-based activities provide one of the most effective ways of providing speech and language therapy.   Whether your child is just beginning to use language or using more complex word combinations, play provides rich opportunities for vocabulary expansion.   A play setting provides many natural social situations that are highly motivating (for example, to say "my turn" or "I want a turn", or to join in a familiar song such as "Itsy Bitsy Spider").  These opportunities are difficult to provide in a more traditional "drill" approach to speech and language facilitation.  More elaborated language skills can be acquired through pretend play (for example, carrying on a conversation, telling a story, using more complex sentences).  If your child needs to practice a specific sound (for example, the /b/ sound, the speech-language pathologist can arrange the environment so as to give lots of natural practice on that sound (for example, playing with the baby, ball, or bubbles).  In this way, speech and language therapy is provided throughout the class session. The intervention strategies used at ICRP can be found in APPENDIX A.

3.
Social and Self-Help Skills
Many young children need to learn important social skills such as sharing, taking turns, being part of a group activity, following a routine, and expressing their feelings appropriately (for example, saying "no" instead of hitting!).  They also may need assistance in becoming independent in self-help skills such as eating, dressing, washing hands, and going to the bathroom.  We incorporate these areas of development into the classroom routines in a natural and functional way.  The children take part in short group activities, snack time, and cooperative play.  They can practice dressing skills in the dramatic play center; hand washing and toileting are part of the daily schedule.

4.
Fine and Gross Motor Skills
Manipulative materials such as peg-boards, puzzles, shape-sorters, and bead stringing provide children with practice in fine motor skills such as eye-hand coordination, visual perception, and using a more mature grasp pattern.  The sensory table (filled on different days with water, sand, rice, or other sensory substances) helps children learn to tolerate different textures, practice pouring, digging, and shaking while also providing important information through touch (for example, guessing objects by feel). Gross motor skills are enhanced through movement activities during music time and outdoor play.  

STAFF INFORMATION

ICRP’s staff consists of the Program Director, the Program Coordinator, the Administrative Assistant, Clinical Faculty and ASU graduate students in speech-language pathology, special education, or child development.

Dr. Jeanne Wilcox is Program Director and a Professor in the Department of Speech and Hearing Sciences at Arizona State University.  Dr. Wilcox has over 20 years of research, clinical and training experience and has authored numerous articles and chapters in the area of early communication and language intervention.  

Jean C. Brown is Program Coordinator and Clinical Research Faculty in the Department of Speech and Hearing Science at Arizona State University.  Dr. Brown has over 20 years clinical and teaching experience and holds masters degrees in speech-language pathology/social work and a doctorate in public administration.

Dawn Cosgrove-Greer is a Clinical Research Faculty member in the Department of Speech and Hearing Science at Arizona State University.  She is a certified speech-language pathologist and has extensive experience working with young children and their families.

Bob Capuozzo is a Doctoral Student in early childhood education. Bob has been teaching for six years. His primary area of research is in the lives of young children.

Kathie Smith is Administrative Assistant for the ICRP in the Department of Speech and Hearing Science at Arizona State University.  Ms. Smith coordinates office tasks and tuition for all our programs.

Each semester, two or three graduate students in speech pathology along with undergraduate students in special education, child development, family services, or speech and hearing science help to facilitate the activities in our classroom programs.  These students are supervised closely by our clinical faculty/teacher and are learning important clinical skills to continue in the field of early childhood intervention.

At times, classes are observed by undergraduate students in Speech and Hearing Science, Child Development or Special Education, and by parents who are considering the placement of their child in the preschool program.  You may notice these students taking notes on the children and classroom program, however complete confidentiality is always maintained.
THE PRESCHOOL CLASSROOM CURRICULUM

The physical environment of the classroom has been designed around five centers to stimulate learning. These include (a) a literacy center, (b) blocks and manipulatives center, (c) dramatic play center, (d) art center, and (e) a sensory area which includes water/sand play. As apart of the initial circle, children are asked to select one of these areas for play. The purpose of these centers are explained in detail below:    

Literacy Center  

The literacy area is designed to foster a love for numbers, reading, and writing, which opens the world for young children. The specific area includes a computer with various number-based and print-based software that is designed for young children as well as a selection of books.  The skills learned in this area will form the foundation for successful numeracy, reading, and writing in the early school years. To further understand the importance of this Center it may be helpful to consider the five developmental stages in using books, which include book exploration, sequencing events, relating stories to the pictures, and focusing on the text.   Likewise, there are predictable stages in writing and development of numeracy concepts. During the first stages the child's attempts are indistinguishable but they are meaningful to him/her and differ from drawings. In the second stage scribbles are intermingled with identifiable marks.  Finally, the child's writing becomes more purposeful and organized. The computer is used to enhance many developmental tasks.  These include cognitive (e.g., causality, memory, classification, number, space, seriation, and time), and perceptual-fine motor skills. All of these developmental tasks facilitate language, reading, and writing.   

Blocks and Manipulatives Center  

Blocks and manipulatives (e.g., puzzles, peg-boards, shape-sorters) play important roles in the emergence of developmental skills associated with fine-motor (e.g., eye-hand coordination, visual perception, use of a more mature grasp pattern), cognitive/problem-solving (e.g., concepts of size, shapes, numbers, order, area length), and language and social interaction.  The stages of block usage include carrying blocks; piling blocks and laying blocks on the floor; connecting blocks to create structures; and making elaborate constructions.

Dramatic Play Center

The dramatic play area is essential in creating a language-enriched environment.  Children are given the opportunity to act out scripts by role-playing and interacting with their peers. During dramatic play children develop their imaginations and sometimes act out fearful situations.  There are three stages of dramatic play.  Stage one consists of imitative play with concrete objects (e.g., talking on the telephone to mommy).  Stage two incorporates make-believe play and is characterized by events beyond real-life happenings. The child is no longer dependent upon concrete objects. When a child becomes three or four years old, he/she enters the final stage of dramatic play, socio-dramatic play.  Children will seek interactions with their peers, which requires verbal or non-verbal initiations and appropriate responses to initiations. 

Teachers set up the housekeeping area with props that are an integrative part of the unit/theme and give the children different roles to play in designated scripts. Favorite scripts at ICRP include barbershop/hairdresser, fix-it-person, supermarket, restaurant, doctor, and post office. Clinicians should be aware of the children's role-playing behavior, use of props, use of make-believe, time spent in dramatic play, interactions with other children and verbal communications.  
Art Center

The art created by children helps them to develop creativity, eye-hand coordination, control over small muscle movements, and an appreciation for beauty.  In addition, they develop a sense of pride in their accomplishments.  It also gives them the opportunity to discuss their projects with family members. The developmental sequence for drawing and painting is basically the same. Children go through the stages of disordered scribbling, controlled scribbling, naming pictures that were not planned, creating pictures that are representational. At least one art activity that is theme related is included in the daily classroom setting.

Sensory Center

Different textures are used in the sensory/water table so that children will have the opportunity to explore the world in a safe environment. Some children are not comfortable with their bodies and the stimuli they receive from the environments.  They have difficulty organizing information and appropriately acting on it.  At the sensory table children learn, through the medium of sand, water, beans, Easter grass, birdseed etc., that interactions with the environment can be safe and enjoyable. One sensory item is selected for each unit planned.  

Organization of the Daily Schedule

The daily schedule includes events, which take place in the classroom.  The daily schedule provides specific times for events to occur in order to help children and adults organize the day.  Consistency and predictability are important characteristics of the daily routine.  Consistency helps children maintain order in their lives and make predictions concerning their actions.  It also allows children to build trust in the environment.  An example of the preschool classroom schedule follows:


Sample Class Schedule
8:30 - 9:00
Phonology Group


9:00 - 9:15
Arrival/Playground


9:15 - 9:30
Opening Circle/Story


9:30 - 10:30
Free Play (Structured and Unstructured)


10:30 - 11:00
Snack


11:00 - 11:15
Gross motor activity and /or Second Circle


11:15-11:30
Closing Circle


11:30
Parent Pick-up in the Main Lobby

SPECIAL WEEKLY ACTIVITIES: PRESCHOOL

Opening circle:  "Star of the Week" (Monday/ Tuesday)


Every week a child will be selected to be "Star of the Week".  This will give the child an opportunity to share something about themselves with their peers.  Not only should the child feel special, but also clinicians may learn something new and interesting about the child that may be particularly beneficial in intervention.  Children and their parents will be provided a poster board to decorate anyway they see fit.  For example, the poster board could include some photos of the child on vacation, with family members, and doing some favorite activities.  It could also include a self-portrait or a list of "favorites things" such as foods or movies.  After the child has had an opportunity to share the poster during opening circle, the poster is mounted in the class for the week.  The star should also be invited to bring a favorite toy to demonstrate.

Cooking (Monday or Tuesday)


Children will have the opportunity to prepare, or cook, their own snack today.  This can either be incorporated individually as a center during free play or immediately following opening circle as a group activity.  Again, this activity needs to reinforce important targeted concepts such as hot and cold or sweet and sour, fine motor skills such as stirring or rolling, and/or introduce aspects of counting and measuring.  Each child needs to have the opportunity to participate.  Whatever is created will then serve as the principle snack for the day.  Before and during snack, clinicians need to facilitate a conversation about the prepared snack to reinforce learned and related concepts.

Centers: Group art project 


Children will be invited to participate in some sort of group project that will ultimately be displayed in the hall until the next week's art project.  These projects should be big and fun and thoughtfully prepared!  Even if the child is very "anti-art," the project should be an inviting opportunity to explore the medium.  Examples include foot painting when the unit is "My body" or building and painting an eclectic "house" sculpture constructed from empty cardboard boxes and tubes when the unit is "My house." 

Middle Circle: Book Reading


Based on either a published, traditional, or invented story or song, the lead clinician will be responsible for telling an interactive story related to the theme.  The clinician will tell the story with or without props depending on the children’s level of functioning.  As the story is told the children can assist the clinician by showing their props.  Parents are asked to help their children complete a short book review each week.  A summary of the book can be found on the front of the book review along with a short activity on the back.  The book reviews are designed to accommodate a range of functioning; therefore, if your child cannot answer all of the questions or complete the activity, do not be concerned.  The important thing is that they get the opportunity to share what they are learning with you at home.  Have fun with it! Suggested activities for Wednesday preschool can be integrated into the Tuesday/Thursday class curriculum on either day.
Opening circle:  "Blue, blue… who's wearing blue?" 


The lead clinician will reinforce the color of the week by showing a few items of that color and then asking the children to help find the color in the clothes they are wearing.  If someone does not have on the day's color, the lead clinician needs to have a special sticker or something similar in order to make sure everyone can participate in this activity.  On this particular day, it might be useful to reinforce the colors and shapes by placing props in each of the centers that incorporate these ideas.  Ask the child to select his/her center choice and then show something that is either blue or round in that play area.

Middle circle: Science/Number concept development


A hand's on lesson to introduce an important developmental concept should be included in this circle time.  It should be followed with a related story, song, or large motor activity.  For example, one of the fall semester's weekly themes is about "My house."  Children can help test which kind of house is stronger (toothpicks, popsicle sticks or blocks) and follow with the story of The 3 Little Pigs.  If the unit is on "My Body," a discussion about the functions of body parts can include small groups experimenting with a stethoscope or a flashlight to see inside their friends' ears and mouth or looking at x-rays on the window. The song, "Head, shoulders, knees and toes" might follow.  If the unit is Flower Shop, children can inspect dissected flowers and buds with a magnifying glass and do their own experiment with the two colored dyes and carnation to learn how water is carried up in the stem.  Following this experiment with an appropriate story or an adaptation to the clapping rhyme,  "Who stole the cookies (flowers) from the cookie jar (flower shop)?

Snack: Specially prepared by the Star of the Week


The Star of the Week should provide the snack for this day.  Parents need to be instructed about the week's designated theme and targeted color and sound.  Snacks should be chosen that correspond with one of these important concepts and the children should share in the selection and cooking of the snack.  For example, if the theme is "All about Me" and the shape is circle, a perfect snack might be face cookies or pizza muffins.  If the color were blue, blue popsicles or Jell-O would be good choices.  It is the clinicians' responsibility to encourage creative and special snacks, and then to follow through with an enthusiastic, interactive discussion about the snack with the class.  It is a terrific way to, once again, teach and enforce basic concepts.

MONITORING YOUR CHILD'S PROGRESS
MONITORING YOUR CHILD'S PROGRESS

Preschool Intervention Plan (PIP) TC \l2 "IFSPs and IEPs
Parents help to develop a Preschool Intervention Plan (for children between 3 and 5 years of age) when their child is enrolled in the Preschool Classroom.  The PIP identifies your child's strengths, needs, and the objectives for your child.  This plan is reviewed at the beginning of each semester and revised as needed. The PIP cannot be implemented without the caregiver’s written consent.

Progress Notes TC \l2 "Progress Notes
After each class session parents are informed about their child’s functioning in the classroom. In addition, weekly summaries will be written that summarize the progress your child is making on the objectives selected at the beginning of the semester.  In order to monitor the child’s progress, the teachers use masking tape to record behaviors.  At the end of the semester parents receive a final progress report.

Assessments TC \l2 "Assessments
Formal assessments of your child's communication and developmental skills are completed during the first semester that your child is enrolled in one of the Infant Child Research Programs. You will receive a written summary of the test results.  Testing is repeated each year to assess your child's development.  

In addition to this annual standardized testing, a sample of your child's language/communication is analyzed each semester.  Your child will be videotaped at home on the initial home visit or at ICRP if this is appropriate. At the end of the semester, an on-line language sample is collected in the classroom while your child is playing with his/her peers.  His/her language is then transcribed and analyzed to provide a description your child's speech, language and communication skills.  You will receive a written summary of the language sample analysis. 

Parents are an essential component of all of our assessment process.  Parents know their children best, and your input is important to our assessment and programming for your child. 
PROGRAM POLICIES TC \l1 "PROGRAM POLICIES
Tuition

 TC \l2 "TUITION
Fees are figured on a semester basis.  The first tuition payment (equaling 1/4 of the total tuition for fall or spring semesters and 1/3 for the summer session) is due one month prior to the first day of class and is non-refundable.  This first payment guarantees your child’s placement in the program.

The balance of your child’s tuition is payable in monthly installments, with payments due on the 5th of each month.  Checks should be made payable to “Infant Child Research Programs” and can be left with Kathie Smith in the ICRP office or mailed to:


Arizona State University


Infant Child Research Programs


P.O. Box 871908


Tempe, AZ 85287-1908

We require one month advance notice if you wish to withdraw your child from the program. You are financially obligated for that month.  Tuition is not pro-rated for absences due to illness or family vacations, etc.

If you have financial difficulties please let us know, it is likely we can work something out.  Please do not allow money to terminate your child's services. Tuition reductions are applied for families with more than one child enrolled in an ICRP class, and families with financial needs.  A 10% discount will be applied to the tuition amount if the entire amount is prepaid one week before classes start.  For more information about tuition contact Kathie Smith at (480) 965-9396.

Arrival and Departure TC \l2 "ARRIVAL AND DEPARTURE
Children must be signed in and out daily.  Sign-in/out sheets are located at classroom entrances.  Transporters other than parents or guardians must be on an approved list. Transporters are required to show a drivers’ license before child will be released to them.

Please call (480) 965-9396 if your child is going to be absent or late to class.  This helps when planning and preparing activities for the day.

The preschool and toddler programs must begin and end promptly since our classroom teachers are ASU students who have classes, work schedules, and homework responsibilities in addition to work associated with ICRP.  For this reason we cannot wait for pickups that are more than fifteen (15) minutes late without a phone call.  Three "excused" delays will be permitted per semester.  After three delays, with or without a phone call, you will be billed $10.00 for every half hour that you are late.  If you have any questions about this policy, please discuss your concerns with the program coordinator (Jean Brown), NOT the student clinician.  The ICRP staff thanks you for respecting their time.

Health and Safety TC \l2 "HEALTH AND SAFETY
The Arizona Department of Health Services requires an up-to-date immunization record for all children enrolled child care centers.

If your child is ill, please do not bring him/her to school.  Your child should remain at home if he/she has any one of the following:

1.
A temperature over 99 orally or 100 by rectum.  Your child should remain home 24 hours after disappearance of any elevated temperature.

2.
An upset stomach or diarrhea within the last 24 hours.

3.
Any undiagnosed rash.

4.
Excess nasal discharge or red and swollen eyes.

If your child becomes ill during the school session, we will telephone a parent to request the child be taken home.  If your child contracts a contagious disease such as measles, chicken pox, pink eye, etc., please contact us so that other families can be notified.

Whenever your child is absent, please call 480- 965-9396 and leave a message.

HIPPA: Emergency/ Health Insurance Portability & Accountability Act of 1996:

HIPPA is a Federal and State regulation that is designed to protect the confidentiality and disclosure of you and your child’s information. This Act became mandatory as of April 14, 2003. That is, health care providers are to comply with the privacy rule’s standards for protecting the confidentiality of your health care information. As a formal component of enrollment in ICRP, you are required to read and sign and date the Consent For The Use And Disclosure of Protected Health Information and the Authorization for the Release of Information. Enrollment is not complete without your signature. For your information, in APPENDIX B, there is a copy of these two forms, an open letter to parents, a Notice of Information Practices, De-identification Checklist, and The Family’s Rights and Responsibilities. If you have questions, please direct them to Kathie Smith at 480-965-9396.

Emergency Procedures

The information in this section is adapted from Arizona State University Emergency Procedures manual. Other sources are documented where appropriate.

“Emergencies, disasters, accidents, injuries can occur without warning.” On of our primary objectives at ICRP is to ensure the safety of you and your child. To help us, please make sure that you sign your child in and out each day so that we will have an appropriate head count.  A list of phone numbers and contact persons will be kept in each classroom and you will be contacted if we have an emergency. Please familiarize yourself with the procedures that are listed in APPENDIX C. The following codes have been developed for emergency planning:

Code Red: Fire 

Code Blue: Medical
Code Yellow: Lock Down
Clothing TC \l2 "CLOTHING
Please send your child in play clothes.  Creative art activities using paint, glue, markers, etc. are an important part of our early childhood curriculum and are available daily.  Although we encourage children to wear aprons during messy activities, paint inevitably finds its way onto children's clothes.

Cubby Checks

Please also send a complete change of clothing (including underwear and socks). These clothes can be left in your child's "cubby" in case a change of clothing is needed during the semester. Please label the clothing and the bag. Each child is given a speech/language folder at the beginning of the semester. Please check your child’s cubby each week to remove the folder and any soiled clothing.

This folder contains:  

· Weekly summary

· Art projects

· Writing samples 

· Phonology target words

· Other forms of communication

Parking TC \l2 "PARKING
ICRP is located on the northeast corner of Mill Avenue and Curry Road in the ASU Community Services Building in suite 146.  There is plenty of free parking in the lot around the building.  However, please do not park in the fire or loading zones when picking up your child(ren).  You should park only in the designated areas.  If you do not adhere to this warning, campus police could issue you a ticket.
PARENT INVOLVEMENT
PARENT INVOLVEMENT

Home Visits

ICRP staff members conduct one home visit at the beginning of the semester for children in the preschool class.  Home visits help us to learn more about your child’s strengths and needs as well as allowing them to get better acquainted with us before classes actually begin.

Classroom Observation

Parents are welcome to participate in our class activities at any time, and may observe directly in the classroom or in the observation room. It is not unusual for children (and parents) to feel uncertain about transitions to a new preschool/toddler program.  This is the time when children are developing a basic sense of trust in caregivers, and even the most independent children may need to retreat to the security of their parents.  Even when a child's response to separation seems intense, with patience and care, all children do adjust.  The ICRP staff will work with you and your child to make their transition to the preschool class an easy and positive experience. In addition when your child is Star of Week you are encouraged to invite other family members such as grandparents and siblings to visit during the week.

The observation room is provided to encourage parents to observe their child’s functioning in the classroom so that they can carry these strategies over into other contexts.  If all parents choose to observe at the same time, it makes it difficult for clinical faculty to objectively observe and grade the skills of student clinicians in the classroom.  Parents, please take advantage of the Parent Resource Center (PRC) and the waiting area when the observation room has reached its capacity.  Please assist our staff by picking the toys and books off of the floor before you leave at the end of the day.

Snacks

A snack is served every day.   Parents are invited to participate by helping their child to select a healthy snack for their friends once during the semester.  If your child is on a special diet/allergies, please let us know what these guidelines are.  In some cases, it might be easier for families to supply snack items for their children. In APPENDIX D, please find suggestions for healthy snacks.

Parent Meetings

These meetings are held about once a month by ICRP during the fall and spring semesters. When an activity is planned for parents, childcare is provided by ICRP. Announcements about these opportunities for training, resources, and referrals will be posted in the observation room and in the Parent Resource Center.

Field Trips

Once a semester we have a field trip.  Family members are always encouraged to accompany us. This includes siblings and grandparents. On occasion, parents are required to help us with car-pooling or to act as a chaperon.

SPECIAL OCCASIONS

The following Holidays are observed at ICRP:  Martin Luther King, Jr. Day, Spring Break, Fourth of July, Memorial Day, Labor Day, Veterans Day, Thanksgiving Day and the day after Thanksgiving.  ICRP is open on Good Friday.

VOLUNTEER OPPORTUNITIES

Parent Liaisons

Each semester, parents have the opportunity to volunteer as parent liaisons. This committee acts as the link between parents and ICRP’s staff and serves as its governing body. There is a representative from the Monday/Wednesday Toddler Playgroup and the Tuesday/Thursday Toddler Playgroup, and two representatives from the Preschool Classrooms (one from each class) for a total of four members.  The responsibilities of the parent liaisons are as follows:

! 
Preparation and distribution of a monthly newsletter

! 
Maintenance of the resource library

! 
Coordination of monthly parent meetings and/or support groups

! 
Facilitation of classroom parties and field trips

! 
Other activities that may interest families

Qualifications:

! 
Must have a child enrolled in the toddler or preschool programs

! 
Must have knowledge of word processing and desk publishing

! 
Must show initiative and creativity

! 
Must be able to work as a team in a collaborative manner

If you are interested in volunteering as a parent liaison or assisting with any of the classroom activities, please contact Dr. Jean C. Brown at (480) 965-9395.

PARENT RESOURCE CENTER (PRC)

Parents and family members are also encouraged to take advantage of the Parent Resource Center (PRC), which is located in the ICRP near the lobby in the preschool wing. The purpose of this facility is to provide information about general child development and specific areas of concern such as speech and language intervention and behavior management. The resources included in the PRC include reference materials, a book lending library, videos and a video tape player. A computer with Internet access is also provided. The PRC also serves as an informal gathering place for families enrolled in ICRP programs. The PRC is open during our regular operating hours (8:30-5:00). Parents and family members are encouraged to use the PRC while their children are participating in the toddler groups or the preschool classes.

APPENDIX A: SPEECH & LANGUAGE INTERVENTION/ TEACHING STRATEGIES

Many parents understand that children learn through play and that it is important for learning to be fun.  At the same time, parents may be concerned about their child's individual needs, and worried that their child is not getting intensive, direct intervention that might be required.  When families first visit the ICRP, a common reaction is:  

"This looks like lots of fun, but the children are 'just' playing.  When do they get the speech & language programming?"  


or

"This looks like fun, but the children are only playing.  When does the real teaching start?"

Individual learning needs can be addressed in the classroom environment through the selection and use of specific intervention strategies.  Rarely is there a need to remove a child from the classroom setting for an individual treatment setting.  In particular, it is becoming well documented that speech and language skills of young children are best facilitated within a typical classroom environment. The natural, nurturing environment at ICRP, with the application of specific strategies, will enhance children's language and communication skills. These strategies are based on the functional need of the child to communicate. This need to communicate gives him/her control over the environment.   Such naturalistic needs can be created through arranging the environment to create a need to communicate and then applying an appropriate language facilitation strategy.  Appropriateness of the strategy is determined by the context and individual child’s skills.  At all times care is taken to provide exciting and fun opportunities for using communication skills while avoiding extensive drill and unnatural conversational requests.  Specific intervention strategies that may be selected for facilitation of communication and language skills are detailed below.  It is important to note, that often the best intervention includes a combination of strategies and many of the following strategies may naturally occur or co-occur with each other.

1.
Modeling 

With this strategy, the adult demonstrates the word or words necessary for the child to communicate within the context of typical ongoing activities.  For example, if a child attempts to take a toy that another child has, the adult might say "Ask Susan if you can play too."  As a further example, if a child is looking at and reaching for a ball that is out of reach, the adult would say "ball" and then hand the child the ball.  It is important to note, that with modeling strategies the adult DOES NOT REQUIRE THE CHILD TO IMITATE THE MODELED UTTERANCE.  Modeling is one of the simplest and most effective intervention strategies when the model is provided at the exact moment a child is focusing his/her attention on the object or event. 

Techniques closely related to modeling are expansion, commenting, and associative strategies.  Expansion occurs when the adult adds more information to the words the child is already using (for example, when the child says "car" the adult might expand by saying "yeah, a red car.").   Commenting occurs when the adult talks about what the child is doing, while she/he is doing it.  Associative strategies pair words with motor activities (as for example, modeling the word "jump" while the teacher and children are jumping up and down).  Music activities that associate gross motor actions, music, and lyrics are another example.

2.
Sabotage

  
This encompasses a group of techniques whereby the clinician purposely engineers the environment so as to create a need for the child to communicate or to attempt a new skill.  These procedures must appear natural to the child, with no suggestion that the adult is being negative or withholding.   Specific strategies are as follows:

A.  Violation of Routine Events:  A familiar and/or necessary step is omitted or performed incorrectly.

B.  Withholding Objects and Turns:  Most activities require the use of several materials, and many require turn taking.  Withholding an object or turn (in an apparent oversight) is effective in stimulating children to initiate language to gain attention, request an object, or code intention or state.

C.  Violation of Object Function or Object Manipulation:  When children are familiar with action schemes for specific objects or object roles that compose routine events, the clinician may intentionally violate these routines to stimulate children to initiate directives and make protests.

D.  Hiding Objects:  This is useful in facilitating use of question forms and coding negation.

3.
Using Familiar Routines

We have purposefully organized our classrooms around very familiar, predictable routines because we have found this to be a powerful tool for learning.  For example, in our circle time routine, the child comes to know exactly what to expect, and can gradually participate at a higher and more complex level.  In the beginning she may just listen to the song, then gradually she may start to do some of the hand movements associated with it, and finally she will join in the singing.  Similarly for the snack routine, because it is always basically the same, she will learn that hand washing comes first and is a cue that food is coming!  The books we use depend on familiar, repeatable lines so that your child gradually comes to fill in the words on his/her own.  Pretend play builds on familiar routines (for example, feeding the baby and putting it to bed); young children may be able to just go through the motions at first, but will gradually start to use words and more complex language to tell the baby it's bedtime.

4.
Scaffolding

This is a strategy in which the teacher provides a bridge between what the child can and cannot do by providing the necessary prompts or cues.  Through the use of modeling and prompting at a level slightly higher than the child's, the adult enables the child to perform more independently at higher levels.  For example, when reading "The Three Little Pigs" to the child, the adult might prompt the child with questions such as "Uh-oh, it's the wolf again.  What do you think he's going to do?"  For scaffolding to be effective, the teacher must be aware of the child's abilities in order to provide appropriate prompts and cues.  Scaffolding can also be used to facilitate self-help skills such as placing a cup on the table after drinking.  By providing a visual cue such as the lid of a small container secured to the table, the child is directed to place the cup on the lid as opposed to dropping or throwing the cup on the table. 

5.
Redirection  

This is a technique that can be used to encourage child-to-child interaction and also provide children with appropriate language skills for initiating and maintaining social interaction.   Many children will often approach the classroom teacher in an attempt to get their needs met.  A redirect of such initiations by the clinician would include encouragement to enlist the assistance of a peer, e.g., "Why don't you get Ellie to help you?" or  "Why don't you see if Ellie wants to do it."   Redirections can vary in the amount of speech & language information or modeling that is provided, ranging from the more general redirect in the preceding example to a vocabulary-based or exact model prompt.  A vocabulary prompt would be a redirection that provides a child with the appropriate vocabulary but not an exact model for production, e.g., "Why don't you get Ellie to help you get the paint?".  An exact model prompt would be a redirection that provides a child with the precise language information needed, e.g., "Tell Ellie, I need help with the paint."

APPENDIX B: HIPAA PRIVACY PRACTICES

Arizona State University Infant Child Research Programs follows the guidelines of the Health Insurance Portability and Accountability Act (HIPAA) for confidentiality and disclosure of you and your child’s information.

Arizona State University Infant Child Research Programs’ policy is as follows:

Use and Disclosure:  

Arizona State University Infant Child Research Programs does not use or disclose you or your child’s protected health information without getting specific written consent or authorization from the parent or guardian.  Arizona State University Infant Child Research Programs only discloses or uses the minimum amount of information necessary to accomplish the intended purpose of the disclosure or use.

Mandatory Disclosures: 

Arizona State University Infant Child Research Programs will disclose protected information without first getting written permission from the child’s caregiver during the situation of an investigation by the U.S. Department of Health and Human Services or at the caregiver’s request.

Consent: 

Arizona State University Infant Child Research Programs obtains written consent before revealing protected health information about treatment, payment, and healthcare operations to primary care physicians and/or insurance companies.  Arizona State University Infant Child Research Programs written consent form is included within this packet. 

Authorization:

Arizona State University Infant Child Research Programs uses written authorization in cases of releasing information to a third party (e.g., non-primary care physicians, school districts, etc.) and research activities (e.g., ASU speech and hearing student theses, student and professor conducted studies).  To be involved in a study you will be informed of all elements of the study and will sign an informed consent form (I.R.B).  A consent form is used to document the information provided to a subject to gain his/her agreement to participate in a study. It is the culmination of a process in which the investigator explains the study thoroughly and answers any questions a subject may have about it.  You will receive a copy of your signed consent form for your records.

Opportunity to agree or object: 

Arizona State University Infant Child Research Programs allows families the opportunity to agree or object before using or disclosing their protected health information.

Employee/student agreement guidelines:

Arizona State University Infant Child Research Programs has each employee and student sign a written contract agreeing to follow the guidelines regarding any protected health information. 

Right to complaint:  

Families who are served through Arizona State University Infant Child Research Programs have the right to complain in person, by telephone, in writing, or electronically regarding Arizona State University Infant Child Research Programs’ privacy policies and procedures, Arizona State University Infant Child Research Programs’ compliance with those policies, or compliance with the HIPAA Privacy Rule in general.

Consent for the Use and Disclosure of Protected Health Information

By signing below, you consent to the use and disclosure of your protected health information by the Arizona State University Infant Child Research Programs, our staff, our students, and our business associates for treatment, payment, and health care operations.  For a more detailed description of uses and disclosures for these purposes, please review our Notice of Information Practices (“Notice”).  You have the right to review our Notice prior to signing this consent.  The terms of this Notice may change.  If the terms do change, you may obtain a revised Notice by simply contacting Arizona State University Infant Child Research Programs at (480) 965-9396 and requesting a revised Notice.  We will also post any revised Notice in the Arizona State University Infant Child Research Programs Parent Manual.  You have the right to request that we restrict uses or disclosures of you and your child’s protected health information, which we are otherwise permitted to make for treatment, payment, and health care operations, although we are not required to agree to these restrictions.  However, if we agree to further restrictions, they are binding on us.  Finally, you have the right to revoke the consent in writing, except to the extent that we have taken action in reliance to it.

Signature





Date

ICRP De-Identification Checklist

All of the following identifiers of the child or of relatives, or household members of the child have been removed or are not present:


 1.
Names


 2.
All geographic subdivisions smaller than a State including street address, 

city, county, precinct, and zip code


 3.
All elements of dates (except year) or dates directly relating to an 

individual including birth date, admission date, discharge date, date of death, and all ages over 89 


 4.
Telephone numbers


 5.
Fax numbers


 6.
Electronic mail address


 7.
Social Security numbers


 8.
Medical record numbers


 9.
Health plan beneficiary numbers


 10.
Account numbers


 11.
Certificate/license numbers


 12.
Vehicle identifiers and serial numbers, including license plate numbers


 13.
Device identifiers and serial numbers


 14.
Web universal Resource Locators (URLs)


 15.
Internet Protocol (IP) address numbers


 16.
Biometric identifiers, including finger and voice prints


 17.
Full-face photographic images and any comparable images


 18.
Any other unique identifying number, characteristic, or code

ICRP’s Authorization for Release of Information

Section A:  Must be completed for all authorizations

I hereby authorize the use of disclosure of my child’s individually identifiable health information as described below.  I understand that this authorization is voluntary.  I understand that if the organization authorized to receive the information is not a health plan or health care provider, the released information may no longer be protected by federal privacy regulations.

Child’s name:  






Persons/organizations providing the
 

Persons/organizations receiving the 

information:





information:

Specific description of information (including date(s)):  





















































Section B:  Must be completed only if a health plan or a health care provider has requested the authorization
      1.
The health plan or health care provider must complete the following:

a. What is the purpose of the use or disclosure?  
















b. Will the health plan or health care provider requesting the authorization receive financial or in-kind compensation in exchange for using or disclosing the health information described above?

Yes 
    No 



2. 
 The child or the child’s guardian must read and initial the following statements:

a. I understand that my health care and the payment for my health care will not be affected if I do not sign this form.  Initials:  


b. I understand that I may see and copy the information described on this form if I ask for it, and that I can receive a copy of this form after I sign it.  Initials:_______

Section C:  Must be completed for all authorizations

The child’s or the child’s guardian must read and initial the following statements:

1.  I understand that this authorization will expire on 
    /             /              (DD/MM/YYYY) Initials:  

2.  I understand that I may revoke this authorization at any time by notifying the ICRP in writing, but if I do it won’t have any affect on actions they took before they received the revocation.  Initials:  

Signature of the child’s guardian



Date

(Form MUST be completed before signing)

Printed name of the child’s guardian:  








Relationship to the child:  









                  *YOU MAY REFUSE TO SIGN THIS AUTHORIZATION*

The Family’s Rights and Responsibilities

We respect your rights as a parent and recognize that you and your child, as individuals, have unique healthcare needs.  Therefore, we respect your personal dignity and want to provide care based upon your individual needs.

Not only do you have rights and responsibilities, but these rights and responsibilities also apply to the people who are legally responsible for making your healthcare decisions.  These people may include parents of children under the age of 18, legal guardians, and those you have given decision-making responsibility in a Durable Power of Attorney for Health Care.

Your Rights:

1.  The right to communicate with family members and/or significant others.

2.  The right to considerate and respectful care, regardless of race, color, religion, sex, age, physical or mental handicap, or national origin.

3.  The right to agree to treatment before your child’s clinician begins any procedure or test and any options.

4.  The right to complete, up-to-date information about your diagnosis, treatment, and prognosis.

5.  The right to personal privacy.  We will discuss your case only with authorized persons.

6.  The right to privacy of your child’s records.  Without your consent, we will not release your clinic record unless authorized by law or to those responsible for paying all or part of your bill.  You have the right to restrict the release of your medical information.

7.  The right to express concerns about any aspect of your care without fear of retaliation.  Our procedure for sharing your concerns is available upon request

8.  The right to refuse to participate in therapy activities, recommendations, and assignments.

Your Responsibilities:

1.  Give a complete and accurate history of information needed about your condition for appropriate therapy and testing.

2.  Follow recommendations and complete assignments given in therapy sessions.

3.  Accept responsibility for refusing treatment and recommendations.

4.  Attend all scheduled therapy sessions.  Call the ASU Infant Child Research Programs and cancel when you are unable to attend.

Letter to Parents Concerning HIPAA:

Dear Parents:

Healthcare providers have always protected the confidentiality of health information by locking medical records away in file cabinets and refusing to reveal your health information.  Today, state and federal laws also attempt to ensure the confidentiality of this sensitive information.

The federal government recently published regulations designed to protect the privacy of your health information.  This “privacy rule” protects health information that is maintained by physicians, hospitals, other health care providers, and health plans.  As of April 14, 2003, health care providers will need to comply with the privacy rule’s standards for protecting the confidentiality of your health information.

This new regulation protects virtually all healthcare consumers regardless of where they live or where they receive their health care.  Every time you see a provider, are admitted to the hospital, fill a prescription, or send a claim to a health plan, your provider, the hospital, and health plan will need to consider the privacy rule.  All health information including paper records, oral communications, and electronic formats (such as e-mail) are protected by the privacy rule.

The privacy rule also provides you certain rights, such as the right to have access to your medical records.  However, there are exceptions; these rights are not absolute. In addition, we will be taking even more precautions at the ASU Infant Child Research Programs to safeguard your health information such as training our employees and students and employing computer security measures.  Please feel free to ask any of the staff at the ASU Infant Child Research Programs about exercising your rights or how your health information is protected in our facility.

The Notice of Private Practices attached to this letter explains our privacy practices.  It contains very important information about how your protected health information is handled by ASU Infant Child Research Programs.  It also describes how you can exercise your rights with regard to your protected health information.

Please let us know if you have any questions about our Notice of Privacy Practices.  You may contact Kathie Smith at (480) 965-9396 or discuss any questions you may have with the clinical faculty supervisor for your treatment.

Thank you.

The ICRP Staff

APPENDIX C: EMERGENCY PROCEDURES

CODE RED:  FIRE
Infant Child Research Programs (ICRP)

Located at 200 E. Curry Road Suite 146

ASU Community Services Building

Tempe, AZ 85281

(480) 965-9396

All, staff members, student clinicians, and caregivers are required to familiarized themselves with the Code Red emergency procedures.

Evacuation Plan:

Toddlers are to exit the building the route typically used for going to the playground.  

Toddler Classroom 146 L  (Dawn Cosgrove-Greer) Assessment Room
Exit the classroom; turn left through the door to the ICRP reception area. Turn left, and then right at the first corridor, turn left then exit through the first door on the right. Exit the building and proceed through the patio area, go through the gate to the playground. Walk across the playground and exit through the gate at the far end. Turn left, and go up the hill to the helicopter pad (staging area).

Toddler Classroom 146 F (Dawn Cosgrove-Greer)

Exit the classroom; turn right, then turn left and proceed down the corridor. Turn left, then exit through the first door on the right. Exit the building and proceed through the patio area, go through the gate to the playground. Walk across the playground and exit through the gate at the far end. Turn left, and go up the hill to the helicopter pad (staging area).

Preschool Classroom 152 (Jean Brown and Bob Capuozzo)

Exit the classroom through the door located at the north end of the room. Exit the building and proceed through the patio area, go through the gate to the playground. Walk across the playground and exit through the gate at the far end. Turn left, and go up the hill to the helicopter pad (staging area).

General Guidelines:

1. It is the responsibility of the clinical staff to collect and update the address and primary phone numbers and emergency numbers of each child on the roster each semester. This list is kept in the emergency backpack in each classroom. The items that are in this backpack or listed below:

a. Emergency phone list

b. Cell phone*

c. Small first-aid kit

d. Flashlight/batteries

e. Snack items such as granola bars and Goldfish Crackers™

f. Diapers/wipes

g. Sunscreen

h. Neat sheet or towel

2. It is the responsibility of the clinical staff in each classroom to take daily attendance this includes the children and student clinicians, so that there is no question about who is or is not present.

3. Fire drills are conducted on a monthly basis.   All occupants at ICRP (administrative staff, clinical staff, children, parents, observers, and volunteers) are required to exit the building using the designated exit routes posted in each classroom and each observation room.  On occasions alternate routes will be used. Kathie Smith, at the end of each mock drill, will complete an evacuation drill log, which serves as an evaluation of our performance.

If You Discover A Fire:

1. If you discover a fire manually activate the fire system. There are two systems located within ICRP. One is located in the corridor across from room 157 and the other is located inside the Preschool classroom near the North exit door.

2. If safe to do so, immediately exit the building, closing the doors behind you (DO NOT USE ELEVATORS!!!)

3. Contact Kathie Smith to alert her that there is a fire; she will call 9-1-1

Once The Fire Alarm Is Activated:

1. Line up the children by telling them that we are going to the playground. Remember to remain calm and speak to the children in a calm manner.

2. Assist children or other individuals with special needs.

3.  Grab the emergency backpack on your way out.

4. Staff will count the children in the group being evacuated and count the children again when they reach the staging area (helicopter pad).

5. To make sure everyone is out, the staff members who leaves the room last should make a ‘sweep’ of all the areas accessible to the children (e.g., the bathroom, the quiet areas, and closets).

6. Notify fire personnel if you know or suspect someone is trapped inside the building.

7. Families will be notified by telephone.

If You Are Trapped In A Room:

1. Wet and place a cloth material around or under the door to prevent smoke from entering the room.

2. Close as many doors as possible between you and the fire.

3. Be prepared to signal some outside, but DO NOT BREAK GLASS until absolutely necessary (outside smoke could come into the room).

If You Are Caught In Smoke:

1. Drop to hands and knees and crawl toward exit.

2. Stay low as smoke will rise to the ceiling level.

3. Hold your breath as much as possible.

4. Breathe shallowly through nose and use a filter such as a shirt or towel

If You Are Forced To Go Through Flames:

1. Hold your breath.

2. Move quickly

3. Cover your head and hair.

4. Keep your head down and your eyes closed as much as possible.

USING A FIRE EXTINGUISHER

If you have been trained and it is safe to do so, you may fight small fires with a fire extinguisher.  ICRP staff members are the only individuals designated and trained to use the fire extinguishers. The fire extinguishers are located in the main lobby, outside of the Toddler classroom: 146F and the Preschool classroom: 152.

	FIRE EXTINGUISHER INSTRUCTIONS:

	Pull safety in from handle.

Aim at base of fire.

Squeeze the trigger handle.

Sweep from side to side at base of fire




* Make sure one staff member has a cell phone with them.

CODE BLUE:  MEDICAL EMERGENCY
All ICRP staff members are trained in first-aid and CPR.

Don’t Second Guess, Always Call 9-1-1

Get Medical Help Immediately1
For some conditions, you need to get medical help immediately.  If a staff member can reach the parent, the parent must come right away.  Parents should let the child’s doctor know that the staff has the parent’s permission to call for advice in urgent situation. (See HIPPA guidelines). 

Get help immediately for a child with following condition
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  A temperature of 104 degrees in a child of any age
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  Looking or acting very ill or getting worse quickly
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 Neck pain when the child’s head is moved or touched
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A stiff neck or severe headache and looking very sick
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A seizure for the first time
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Acting unusually confused
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Unequal pupils (black centers of the eyes)

[image: image9.png]



A blood red or purple rash made up of pinhead-sized spots or bruises that are not associated with injury
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A rash of hives or welts that appears and spreads quickly
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Breathing so fast or so hard that the child cannot play, talk, cry, or drink
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A severe stomachache without vomiting or diarrhea after a recent injury, blow to the abdomen, or hard fall
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Stools that are black or have blood mixed through them
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Not urinating at least once in 8 hours, a dry mouth, no tears or sunken eyes
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Continuous clear drainage from the nose after a hard blow to the head

Exposure To Blood And Other Potentially Infectious Materials: Universal Precautions

At ICRP we follow the universal precautions recommended by the Centers for Disease Control and Prevention when handling fluid that might contain blood or other body fluids. These guidelines include:
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Spills of body fluids, feces, nasal and eye discharges, salvia, urine and vomit should be cleaned up immediately (NOTE:  spill kits are located in each classroom in the emergency cupboard).
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Wear nonporous gloves (e.g., latex or vinyl unless the fluid can be easily contained by the material being used to clean it up.
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Be careful not get any of the fluid you are handling in your eyes, nose, mouth or any open sores you may have.
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Clean and disinfect any surfaces, such as countertops and floors, on which body fluids have been spilled.
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Discard fluid contaminated material in a plastic bag that has been securely sealed.
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Mops used to clean up body fluids should be cleaned, rinsed with a disinfecting solution, wrung as dry as possible, and hung to dry completely.
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Be sure to wash your hands after cleaning any spill.

Emergency Action Steps 2

Call for an ambulance when an individual:
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Is or becomes unconscious
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Has trouble breathing or is breathing in a strange way
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Has chest pain or pressure
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Is bleeding severely
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Has pressure or pain in the abdomen that does not go away
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Is vomiting or passing blood
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Has seizures, a severe headache, or slurred speech
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Appears to have been poisoned
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Has injuries to the head, neck or back
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Has possible broken bones

CHECK the scene for safety; check the person for consciousness, breathing, pulse, and bleeding.

CHECK[image: image33.wmf]    

CALL 9-1-1 or your local emergency number.

CALL [image: image34.wmf]
CARE for the victim.

CARE [image: image35.wmf]
	Life-Saving Skill Summary



	SKILL
	ADULT (9 YEARS AND OLDER)
	CHILD (1 TO 8 YEARS)
	INFANT (BIRTH TO 1 YEAR)

	Rescue breathing
	Give 1 slow breath about every 5 seconds; about 1 ½ seconds per breath; 1 minute= about 10 12 breaths
	Give 1 slow breath bout every 3 seconds; about 1 ½ seconds per breath; 1 minute=20 breaths
	Give one slow breath about every 3 seconds; about 1 ½ seconds per breath; 1 minute =about 20 breaths

	Choking (conscious)
	Determine if the person is choking; stand behind person and deliver abdominal thrusts; repeat until object is expelled or victim loses consciousness
	Determine if the child is choking; stand or kneel behind child and deliver abdominal thrusts; repeat until object is expelled or child loses consciousness
	Determine if infant is choking; give 5 back blows; give 5 chest thrusts; repeat until object is expelled or infant loses consciousness

	Choking (unconscious)
	Give 2 slow breaths; retilt head and reattempt 2 slow breaths; give up to 5 abdominal thrusts; do finger sweep. Repeat 2 slow breaths; retilt head and reattempt 2 slow breaths; abdominal thrusts, and finger sweep.
	Give 2 slow breaths; retilt head and reattempt 2 slow breaths; give up to 5 abdominal thrusts; check for object in throat; do finger sweep if object is visible. Repeat 2 slow breaths; retilt head and reattempt 2 slow breaths; abdominal thrusts, and foreign body check/ finger sweep.
	Give 2 slow breaths; retilt head and give 2 slow breaths; give 5 back blows; give 5 chest thrusts; check for object in throat; do finger sweep if object is visible; repeat back blows, chest thrusts, foreign body check/ finger sweep, and 2 slow breaths.

	CPR (one rescuer)
	Depth of compression is about 2 inches; compressions are performed with both hands; complete 15 compressions in about 10 seconds; do cycles of 15 compressions and 2 breaths
	Depth of compression is about 1 ½ inches; compressions are performed with 1 hand complete 5 compressions in about 3 seconds; do cycles of 5 compressions and 1 breath
	Depth of compression is about 1 inch; compressions are performed with 2 fingers; complete 5 compressions about 3 seconds; do cycles of 5 compressions and 1 breath


2 American Red Cross:  First and Fast
CODE YELLOW: LOCK DOWN PROCEDURES
When recommended by public safety officials, ICRP will go into Lock Down mode. If a severe

(Level 1) alert is declared or an emergency situations requires a lock down at ICRP do not panic. Stay as calm as possible. The different levels of alerts are as follows:

[image: image36.png]



Level 1-Requires continued operation of the shelter in place order until further notice

[image: image37.png]



Level 2-Allows ICRP to release children to parents who come to the site while      maintaining all other precautions by shelter in place
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Level 3-allows ICRP to return to normal operation while staying on alert for possibility                             reissuing the shelter in place if conditions change.

The lock down will be lifted once safety officials give the “all clear”

During the time of crisis, it is suggested that parent keep informed by listening to the radio or monitoring the situation on television. The Civil Defense radio station for the Phoenix metropolitan area is KTAR 620 on the AM frequency.

What Should Be Done?

Intruder-an unauthorized person who enters ICRP property:
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Notify Kathie Smith.
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Politely greet intruder and identify yourself.
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Ask intruder the purpose of the visit.
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Inform intruder of visitor policy (i. e., all visitors must register with receptionist).
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If intruder’s purpose is not legitimate, ask him/her to leave. Accompany intruder to the exit.

If intruder refuses to leave:
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Warn intruder of consequences for staying on the property.  Inform him/her that you will call police.
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Notify police. If the intruder still refuses to leave, contact Kathie Smith (Crisis Team Coordinator), she’s in the receptionist office at 480-965-9396.
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Give police full description of intruder.
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Walk away from intruder if you think they will become violent. Be aware of intruder’s actions at this time (where he/she is located in building, whether he/she is carrying a weapon or package, etc,).
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Coordinator may issue Lock Down Procedures

Hostage
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If hostage taker is unaware of your presence, do not intervene
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Call 9-1-1 immediately. Give dispatcher details of situation; ask for assistance from hostage negotiation team.
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Seal off area near hostage scene.
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Notify Kathie Smith (Crisis Team Coordinator). She’s in the receptionist area or call he at 480-965-9396.
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Give control of scene to police and hostage negotiation team.
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Keep detailed notes of events.

Lock Down Procedures:
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Crisis Team Coordinator (Kathie Smith) will issue lock-down procedures by announcing a Code Yellow.
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Direct all staff members and visitors into classrooms.
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Lock doors.
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Cover windows of room
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Move all persons away form windows and doors.
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Allow no one outside of rooms until coordinator gives an “all clear” signal.

APPENDIX D: SNACKS

Please note that we refrain from sugared snacks as much as possible!

Ants on a log (celery stuffed with cream cheese with raisins on top)

Crackers with cheese or no-sugar brand peanut butter

Fruit (apples, bananas, oranges, pears, fruit salad)

Yogurt (low sugar or plain with fruit)

Pepperidge Farm goldfish crackers

Popcorn

Raw vegetables (plain with healthy dip)

Whole wheat no salt pretzels or bread sticks

Applesauce

Graham crackers

Rice cakes with no-sugar brand peanut butter

Mild salsa and chips

String Cheese and crackers

Drink Options
Natural fruit juices

Apple juice

Birthdays
Good choices include muffins (for example, carrot, banana) or cupcakes.

Many of our children have dietary restrictions and/or allergies. We will make you aware of these restrictions as they arise.

REMEMBER:  HEALTHY SNACKS NEED NOT BE EXPENSIVE

THANK YOU!
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