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From the
Executive
Director

With this issue of the HBLI
newsletter, we initiate a new
format—a format that will
have a look of journalism.
Each issue will be thematic
and the themes will feature
significant issues impacting
the educational experience of
Latinos. Our new style of
newsletter will emphasize
both historical as well as cur-
rent perspectives. Also, it will
allow for sharing current data
and knowledge.

As you will read, this issue is
devoted to what may be the
most plaguing and long lasting
problem, if not the core prob-
lem, in Hispanic education: the
achievement gap. This issue
covers what can and should
be done to close the achieve-
ment gap, so that Latino stu-
dents K-12 can have a greater
opportunity to enroll in col-
leges and universities as well
as making it possible for them
to enter the world of work at
a higher level.

The rest of the newsletter looks
at the role the Federal Gov-
ernment can play in Hispanic
education and examines what
to expect in the next four years
from President-elect Bush.

The following is an excerpt from
an article under consideration
for the April, 2001 issue of the
NASSP Bulletin.

During the last decade of the 20th
Century, the U.S. Census Bureau
reported that the fastest growing and
youngest population in North
America was Latino. Furthermore,
the Census Bureau projected that
by the year 2030, if not sooner,
Latinos would be the largest ethnic
population, outnumbering African
Americans. Contrary to common
belief, Hispanics are more heavily
concentrated in urban settings than
rural communities. For example, a
significant percent of Hispanics are
found in Los Angeles and San Fran-
cisco, CA; San Antonio and Hous-
ton, TX; Chicago, IL; New York
City; and Miami, FL. Latinos are
also the youngest population and are
half or the majority of the student
enrollment in many school districts
across the country, such as San Jose
and San Diego, CA; Phoenix and
Tucson, AZ: Albuquerque, NM; El
Paso, TX; and Denver, CO.

Concurrent with above positive
demographic data, the educational
experience of Latinos has been his-
torically negative. Latino youth have
the highest dropout rates, among the
lowest achievement scores,
and low college enrollment rates.
To illustrate the size of the achieve-
ment gap between Hispanics and
White students, 12th grade Latino
students are reading at the 8th grade
level (NAEP). Only 16 percent of
8th grade Hispanics are proficient
in reading versus 45 percent of
White students. (NAEP). A report
issued in 2000 by the National
Council of the Raza found that the
Latino drop out rate was 30 per-
cent, and a 1999 National Center
for Educational Statistics report in-
dicated a 44 percent Latino drop-
out rate compared to only 7.7 per-
cent for White students.

The focus of this article is to
provide two kinds of information:
(1) possible causes that produce
the low and underachievement of
Latino students and (2) actions that
school leaders (primarily building
principals) can take to increase the
achievement of Hispanic students.
The potential solutions proposed
herein come from two types of

sources: ideas reported in the edu-
cational literature and interviews
with successful principals in Phoe-
nix who have raised achievement
scores of Latinos in their second-
ary schools, i.e., middle and high
schools.

General Causes and Specific
Factors for Latinos
Examining the national problem of
the disparity in school performance
tied to race and ethnicity, typically
referred to as the achievement gap,
reveals that researchers and edu-
cators do not know for certain
what causes the difference in learn-
ing. However, the limited number
of studies conducted do show the
following factors as likely to con-
tribute to the creation of the
achievement gap. Students of color
who score lower than their white
counterparts attend schools that
have: (1) less-qualified teachers,
(2) fewer expended resources per
student, (3) personnel that have a
lower expectation of student
achievement, (4) more and harsher

discipline [a possible reflection of
racial stereotyping], (5) a mismatch
between school culture and home
culture, and (6) high mobility rate
of students and teachers. Lastly,
low achieving schools are located
in communities with high poverty
rates or low-income families. A
College Board study (1990) found
that Hispanic children are two
times more likely than White and
Asian children to be raised in low-
income families. Two characteris-
tics highly associated with these
schools are symptoms of the prob-
lem (not causes); however, they
contribute to low achievement.
They are too few Advanced Place-
ment (AP) courses and too much
tracking into “blue-collar” jobs in-
stead of a college preparation
track. Even though 50 percent of
the California student population is
Latino, only 13 percent of Latinos
are in AP courses. (Los Angeles
Times, 1999)

Possible Solutions

Just as there is no certainty as to
what causes the achievement gap,
no one knows what the formula is
to eliminate the achievement gap
for all students, let alone Latino
youngsters. However, logic tells us
that putting in place some elements
will close the gap for most students
of color, and experience tells us that
taking some actions show prom-
ise of increasing learning by His-
panic students. Furthermore, the
proposed intervening strategies are
divided into two categories: psy-
chological and behavioral.

Since the 1960s when Presi-
dent Johnson focused the nation’s
attention on education via the El-
ementary and Secondary Educa-
tion Act and the various associated
titles (Title I and Title VII, Bilin-
gual education), much has been
discovered and many lessons

See Latino Students on page 2
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learned as to what improves the
education of African American and
Latino students. Probably the most
important is teacher expectation of
student learning. Without a strong
belief by teachers that students of
color want and can learn, then stu-
dents will not learn! This is a self-
fulfilling prophecy. The lesson
learned has been reduced to a
commonly expressed phase, “all
children can learn.” After princi-
pals ingrain this belief in the minds
of teachers, then they must instill a
corollary to this axiom, “We can
teach any student to learn.”

These positive beliefs should
be stressed and incorporated into
the school’s mission statement and
the job descriptions of school per-
sonnel. With a high expectation
mindset, school personnel will no
longer be complacent with low
achievement scores or accept ex-
cuses or blame society for low re-
sults. More importantly, schools
will add AP courses, (recall the
movie of a true story–Stand and
Deliver–of Garfield High School
in East Los Angeles) and enrich-
ment courses will not be dumbed
down.

Behavior-wise, a number of
concrete actions can and should be
taken. From a curriculum perspec-
tive, literacy skills need to be em-
phasized, such as reading, writing,
and speaking. Also, because of the
high mobility rate, the curriculum
must be aligned across the district
(schools) and within the schools
(grades). Qualified teachers have
to be hired. If not, then teacher in-
service training must be systemati-
cally organized and provided on a
routine and on-going basis. The
staff development training will need
to have a strong student/home cul-
ture component so teachers are
more than sympathetic and sensi-
tive to a different culture, but ap-
preciative and willing to structure
the school experience to be com-
patible with students, i.e., the

school will be a welcoming expe-
rience, not a foreign and alienating
one. Lastly, in keeping with the psy-
chological dimension of raising
teacher expectation, graduate re-
quirements should be raised. How-
ever, to facilitate passage of higher
standards, schools should imple-
ment diagnostic testing in order for
teachers to have useful information
about their students’ progress or
problem of lack of learning certain
concepts.

What Can Principals Do to
Increase Student Learning?

The effort of principals to close the
achievement gap can be clustered
into four areas: size, time, parental
participation, and study skills.

With regard to size, repeated stud-
ies tell us that size matters, that the
smaller the number of students per
teacher the better. Thus principals
of large high schools should re-
structure their schools to make
them smaller, that is, schools within
schools. Commensurate with
smaller school arrangement, class
sizes should be reduced. Smaller
classes can be accomplished not
just by hiring more teachers, but
by adding one class period per
teacher (with commensurate pay)
or, better yet, by a differentiated
class schedule. These two actions
will ensure that students will receive
more personal attention from their
teachers.

The utilization of time as well
as increasing learning time is an-
other major strategy that can help
increase learning by students. The
easiest and most fundamental ac-
tion is to stress “time on task” in
class for both teacher and students
and reduce general school inter-
ruptions during class periods. To
increase the amount of time on
learning, principals can urge and
plan for year round schooling and/
or put in place voluntary Saturday
schooling. Associated with in-
creased time, tutorial assistance
can be provided by parents or busi-
nesses after school.

The third major intervening
strategy is focused on parental in-
volvement. At the high school level

we know that parental involve-
ment is much reduced (with the ex-
ception of sports attendance)
from participation when their chil-
dren were attending elementary
school. But parental participation
is just as important in high school
as elementary school. Thus princi-
pals need to work to get more par-
ents involved in their teenager’s
program of study. Parents must be
made to feel welcomed and val-
ued in the school and in their son’s
or daughter’s education. They must
believe they are partners with the
school. Principals should send
home by mail weekly reports
about school educational programs
and solicit parental involvement

Latino Students, continued
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(volunteerism) in a number of
school academic programs, such
as after school tutorials, Saturday
study sessions, or teacher’s aide.

The fourth major action by
principals is centered on learning
skills. In order to facilitate learn-
ing, students need to know how to
be organized to learn. A funda-
mental competency (skill) that all
learning is based on is literacy, that
is, knowing how to read, write, and
speak. Therefore, literacy must be
emphasized across the high school
curriculum. (Writing across the cur-
riculum programs should be put
into place.) Second, students
should be put into formal study
groups. Study cohorts has been
found to be a successful learning
strategy not just in college but for
students of color. Parents could be
asked to monitor or supervise these
study groups.

What Can Principals Do for
Latinos in Particular?

Principals should do all of the
above mentioned actions for all stu-
dents, but for Latino students in
particular, some specific actions are
needed. Because the language fac-
tor is pivotal to learning in schools
and since a large number of Latino
youth have a different language ex-
perience, e.g., typically the home
language spoken is Spanish, and
Latino youth English language abil-
ity ranges from non-English speak-
ing to fluency in English, principals
need to hire as many “language
able” teachers as possible, Span-
ish speaker preferred but not lim-
ited to Spanish. Teachers able to
speak a language other than En-
glish understand first hand and ap-
preciate the difficulty limited En-
glish speaking youth have in learn-
ing subject matter. In conjunction
with hiring language able teachers,
principals should organize and pro-
vide educational experiences for
teachers to become culturally pro-
ficient, beyond being culturally sen-
sitive. Teachers must come to re-
spect and celebrate other cultures.

“Without a strong belief by teachers that
students of color want and can learn, then

students will not learn! This is a self-
fulfilling prophecy. The lesson learned has
been reduced to a commonly expressed

phase, ‘all children can learn.’ After
principals ingrain this belief in the minds

of teachers, then they must instill a
corollary to this axiom, ‘We can teach any

student to learn.’ ”
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Principals need to turn their
high schools into “full service”
schools, where families get assis-
tance with, or at least information
about, city or public health services,
immigration, and/or free legal
counsel. Why are these types of
assistance important and related to
Latino youth learning? Because so
many Latino communities are low
income, health problems abound.
Hence, when elementary-school-
age children get sick, older siblings
are expected to stay home and
care for them while a single parent
goes to work or (if a dual parent
family) both parents go to work.
Again because many Latino par-
ents are Spanish speakers only,
their children (typically the oldest
in the family) have to accompany
them to act as translators. Both of
these activities take them out of
school. Lastly, high schools with
large Hispanic enrollment should
provide assistance in finding
part-time jobs for their students.
By providing part-time job loca-
tion, schools can keep track of
such students and help to sched-
ule a program of study and tutorial
assistance to students. Such a ser-
vice will help prevent the
large Latino drop out rate, since
so many Latino teenagers feel mor-
ally obligated to help improve the
family income level by reducing the
strain put on their parents who
work long hours.

Lastly, it would be very helpful
for motivational purposes if princi-
pals initiated a comprehensive and
on-going career planning program.
This means not just once a year or
semester on career speaking day,
but an organized program that has
an identified staff (even if it is one
person) who is dedicated to setting
up events and scheduling guidance
sessions. But it would be wise if
principals would get teachers to
think of themselves as counselors
and get counselors to change their
role of record keepers and actually
provide services to students. Prom-
ising future opportunities must be-
come a reality for Latinos!

The following is an excerpt from
an interview with Dr. Kino
Flores. Dr. Flores is superinten-
dent of the Tolleson High School
District and a former high school
principal at Carl Hayden High
School in the Phoenix Union
High School District in Arizona.
Over the years, the school has
had a history of low scores, high
drop out rates, gang activity, and
serves a low-income, predomi-
nantly Latino community.

The student population in this
large urban high school of over
2,000 students was more than 95
percent Latino. Dr. Flores inher-
ited a school in despair. The high
school was characterized by vio-
lence on campus (mostly fights)
and within the community (mostly
drug related), pervasive student
apathy, and teachers exhibiting
low morale and high cynicism
about their school and the future
of its students.

What did you view as the
primary areas in which to
focus your efforts upon
becoming the new principal at
Carl Hayden High School?

The most fundamental building
block in our success was the ad-
vances we made in the areas of
community building and faculty
and staff empowerment. We fo-
cused on building a more positive
climate for adults and students
alike at the school, encouraging a
culture of success, and affirming
that the students who attended the
high school were valued.

It seems that the school’s
condition was so dire that
you targeted your energies
on comprehensive school
restructuring, not simply
making few changes in
specific areas.

Our restructuring efforts were
significantly helped by remark-
able financial support in the form
of federal desegregation funding
that targeted school improve-
ment. At the foundation of the
school’s restructuring was a re-
organization of instructional
time. We worked together to
establish faculty groups, a de-
sign that created common plan-
ning time during the school day
that emphasized an inclusive pro-
gram of “writing across the cur-
riculum.” The content of staff
development workshops and
staff meetings quickly began to
be directed toward analyzing
assessment results in a “diagnos-
tic or prescriptive way.” School
staff identified areas of focus for
tutoring and maintained their
monitoring through quarterly
achievement assessments
throughout the school year.

How did your restructuring
efforts compare to other high
school’s faced with similar
challenges?

The school’s organization took
on characteristics of both el-
ementary and postsecondary
models. In an effort to recreate a
smaller elementary school setting,
the school-within-a-school
model was implemented. Five
core subject teachers, one read-
ing specialist, and a bilingual in-
structional assistant served “fami-
lies” of 90 to 100 students. This
structure fostered more meaning-
ful communication between stu-
dents and teachers as well as a
greater likelihood for teachers to
establish relationships with stu-
dents and their families. Con-
versely, the school’s schedule
looked much like a community
college, beginning “zero-hour”
classes before 7:00 A.M. and fin-

ishing night school classes well
after 8:00 P.M.

What advice would you give
to a new principal faced with
similar circumstances to those
you encountered?

The principal must focus on in-
struction by steadily monitoring
and providing meaningful feed-
back to students and teachers. I
cannot stress enough the impor-
tance of leadership at the school
site level. In my opinion, the most
critical player to comprehensive
school improvement efforts is the
principal. The principal should be
seen as a model for skillful com-
munication, demonstrating com-
passion in dealing with the mem-
bers of the school-community
and having the courage to take
risks, particularly in support of
student learning.

What risks did you take during
your tenure as principal?

I knew that despite a shortage
of Latino teachers in the pipe-
line, I had to recruit and retain
teachers who would share in the
compassionate environment we
were trying to establish while at
the same time maintain very high
standards. The Latino teacher
population at our school in-
creased from two in my first
year to thirty-seven after four
years. You need to know that I
do not support the idea of hir-
ing based on ethnic or racial
quotas. I do enthusiastically re-
cruit new teachers whose val-
ues, energy, respect, and sensi-
tivity for the needs of their stu-
dents were consistent with mine.
And it’s not just about language
… I would prefer a teacher with
a bilingual heart to a teacher
who only possesses a bilingual
tongue.

An Interview with Dr. Kino Flores,
Superintendent of the Tolleson High School District

by Kent Scribner, Executive Director of Human Resources, Tempe Elementary School District
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MALDEF T alks about President-Elect Bush’s Plans for Education
by Marisa Demeo, Regional Counsel, MALDEF, Washington, D.C.

Since Vice President Gore won the popular presidential vote by just over 300,000 but Governor Bush barely won the electoral college vote, it is
clear that President-elect Bush does not have a mandate. Reinforcing this marginality is the fact that judicial intervention was applied. Similarly,
Congress is evenly divided; for example, the Senate has 50 members from each party. Education analysts think that with this political landscape, the
President-elect will need to move FIRST on passing an aggressive education package given the fact that education was the top domestic issue of
the campaign and that President-elect Bush needs to strive quickly for conciliation to demonstrate he can unite faction politics.

While at this time speculation is favorable for education, there are two down sides. President-elect Bush’s proposals for education [at least
economically] are much smaller than Vice President Gore’s. Secondly, and more importantly, Hispanic education needs were not emphasized by the
Bush campaign. So there is no high expectation in the Hispanic education community that Latinos will get their fair share of assistance. But, maybe,
President-elect Bush will be true to his statement that “The president of the United States is the president of every single American, of every race
and every background.” The following two views were provided at the 5th Annual Meeting of HBLI at Riverside, CA, on November 17, 2000.

HBLI Executive Director

Throughout Election 2000, Latinos
were courted by both Democrats
and Republicans, but neither party
delved very deeply into Latino is-
sues or policies. MALDEF wrote
and sent a policy paper, Policy Is-
sues for the Presidential Candi-
dates in the 2000 Presidential
Campaign, to both candidates
outlining a number of important civil
rights issues to the Hispanic com-
munity, including education.

Regardless of who sits in the
White House, the federal
government’s role in education will
be limited. For example, only 7
percent of the total funding for
public education comes from the
federal government. Nevertheless,
the federal government can play a
critical role in providing standards
for states and local communities to
follow, especially when this is tied
to the receipt of federal funds.

This article outlines George W.
Bush’s response to the eight im-
portant questions regarding the is-
sues in Hispanic education outlined
in MALDEF’s policy paper.

The Digital Divide

What are the plans to eliminate
the digital divide?

As the number of households that
have computers and internet ac-
cess grows, so grows the gap be-
tween those who have access and
those who do not. Fifty-five per-
cent of white households in 1998
had a computer, of which 30 per-
cent were connected to the
internet. Only 25 percent of Latino
households had computers and less
than 13 percent had internet ac-
cess. While income, geography,
and education level are also fac-

tors in the digital divide, a child in
a low income white household is
four times as likely to have internet
access as a child in a comparable
Latino household.

MALDEF:   MALDEF believes
aggressive efforts need to be made
to include everyone in the techno-
logical advancements that are
changing the world. MALDEF is
seeking support for initiatives that
will bring more computers and ac-
cess to the Internet into the schools
and homes of Latino children. In
addition, there needs to be a com-
mitment to provide additional funds
for programs that would increase
Latino enrollment in computer sci-
ence majors.

BUSH: Bush will work with Con-
gress to establish a $3 billion “En-
hancing Education Through Tech-
nology Fund,” and will free schools
from federal restrictions. He will
give priority to the most disadvan-
taged schools, require accountabil-
ity measures in education technol-
ogy, and provide $80 million in
matching grants to develop Com-
munity Technology Centers in high
poverty areas.

High-Stakes Testing

What is the President-elect’s
position regarding the use of
standardized tests?

Tests serve an important role in edu-
cational settings and are valuable in-
struments in assessing the needs of
schools and students, but they are
imperfect gauges that can create
barriers to educational opportunity
and progress. Some states and
school districts have made stan-
dardized testing the sole determi-
nant of student achievement and

progress—including graduation—
with serious adverse consequences
for individual students. The National
Research Council’s Board on Test-
ing Assessment and testing experts
agree that it is not appropriate to
make standardized test results the
sole determinant of a high-stakes
decision.

MALDEF:  MALDEF wants all
students, including limited English
proficient (LEP) students, to par-
ticipate in assessments with tests
that have been validated for that
purpose and with accommoda-
tions designed for their special
needs. MALDEF also wants to en-
sure equal opportunity to fair and
accurate assessment by providing
all students with schools that can
provide the educational tools and
resources necessary to compete
and succeed on these tests. Stu-
dents should only be tested on the
materials and skills that they had

an opportunity to learn. Under no
circumstances should a standard-
ized test be used as the sole deter-
minant for high-stakes decisions.

BUSH: Bush is opposed to a na-
tional test. He proposes that every
state establish assessments and test
annually in reading and math in
grades 3-8, and he would require
states to set up accountability sys-
tems that reward school success
and impose consequences for
school failure. Bush will ask states
to participate in the National As-
sessment of Education Progress
(NAEP) exam in grades 4 and 8.
Bush is an avid supporter of test-
ing and seems unconcerned about
the use of high-stakes tests and its
effect on Latino students.

Limited English Proficient
Students

What plans are there to educate
the growing numbers of students

Speakers at the HBLI 5th Annual meeting. Max Nieman, Director of the Center
for Social and Behavioral Science Research at UCR, is flanked by Marissa J.
Demeo, Regional Counsel, MALDEF (left), and Elizabeth Hale, Vice President
of the Institute for Educational Leadership (right).
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the shape and scope of the fed-
eral involvement in education.

Regardless of which party
wins the election and occupies
the White House, one thing is
certain: there will be greater fed-
eral involvement in education. It
is important to note that for the
first time since the U.S. Depart-
ment of Education was estab-
lished in 1980, the Heritage
Foundation will not call for its
demise. This is an important sig-
nal about the importance of edu-
cation as a national issue from a
think tank that promotes con-
servative public policies. How-
ever, even though education will
be center stage, the emphasis
of federal support will shift from
providing services to the poor,
disabled, and needy to promot-
ing improved test scores and
teaching conditions in all
schools.

Some of the conclusions of
the recent report of the
President’s Advisory Commis-
sion on Educational Excellence
for Hispanic Americans, Creat-
ing The Will, focused on what
the government can do to
improve the education of His-
panics. These recommendations
included: support states
in fulfilling their responsibility to
educate all of our children, de-
ploy federal resources to pro-
vide opportunities for all chil-
dren to succeed, make the edu-
cational excellence of Hispan-
ics a national priority, and con-
tinue to implement a concerted
and targeted outreach to His-
panic communities.

In keeping with the general
tenets of the Republican Party,
the language of Campaign 2000
suggests that a Republican
President would try to figure out
how the federal government
could help the states improve
their education systems. Those
concerned about the education
of Hispanics will need to advo-
cate at both the state and fed-
eral levels in order to create the
political and public will that is
required to bring about needed
changes.

• Arizona. Governor Jane
Hull, a Republican, pro-
moted “Education 2000”
as the strategy to increase
teacher salaries and re-
duce classroom size.

• California. Governor
Gray Davis, a Democrat,
focused on teacher train-
ing and set the bar higher
for every school by hold-
ing each one accountable
for the only thing that re-
ally matters: improved stu-
dent achievement. He also
maintained a laser-like fo-
cus on improving the gate-
way skill of reading.

• New Mexico. Governor
Gary E. Johnson, a Repub-
lican, pushed an education
reform initiative, “For the
Children’s Sake,” to help
every school-aged child
succeed. He wants to dra-
matically improve the pub-
lic schools and empower all
New Mexican families with
a voucher, so that they can
send their children to any
school.

• Texas. [then] Governor
George W. Bush, a Re-
publican, wanted to in-
crease school funding,
give local districts more
control over their schools,
hold schools accountable,
support charter schools,
and have all students read-
ing by grade three.

Education will be an issue
in Congress regardless of who
is elected. The new Congress
will deal first with two major
pieces of education legislation:
the reauthorization of both the
Elementary and Secondary
Education Act (ESEA) and the
Individuals with Disabilities Edu-
cation Act (IDEA).

The absence of a clear ma-
jority for either the Democrats
or the Republicans will make it
more difficult to pass any edu-
cation legislation quickly. Time
will be spent debating the issues
and finding common ground on

Advocating for the Education of Hispanics:
Creating Public and Political Will
by Elizabeth Hale, Vice President, Institute for Educational Leadership

See MALDEF  on  page 6

Generally speaking, Republi-
cans want two things:
government(s) to be as small as
possible, and money given to
states and localities so that de-
cisions about addressing issues
and allocating resources can be
made by those closer to the ac-
tion.

During Campaign 2000, the
Republicans proposed spend-
ing $47 billion on education and
identified the following priorities:

1. Vouchers: providing stu-
dents in failing schools with
$1500 each to use for pri-
vate or charter schools
and/or for tutoring ser-
vices.

2. Preschools:  making
reading the focus of Head
Start

3. Teachers: providing
some money for the re-
cruitment and training of
teachers

4. Testing: requiring states
to administer their own
reading and math tests ev-
ery year and that a national
test be given every two
years; failure would be
punished while progress
would be rewarded

5. Charter Schools: dou-
bling the number of char-
ter schools in the next two
years

6. Reading: providing fund-
ing for phonics-based
reading programs

7. Public Schools: providing
funding for public schools
on military bases and res-
ervations and providing tax-
exempt bonds for other
schools

A quick review of educa-
tion support and priorities in the
border states during 2000, in
which three of the states have
Republican Governors, under-
scores the fact that education is
on the “front burner” in these
states and enjoys tremendous
bipartisan support:

entering elementary and
secondary public schools whose
primary language is not
English?

Our educational system enters the
21st century faced with the chal-
lenge of educating an increasingly
culturally and linguistically diverse
student population. The majority of
public schools have failed to pro-
vide an acceptable education to the
over four million LEP students.
Over 70 percent of these LEP stu-
dents are Hispanic and speak
Spanish as their first language.

MALDEF:  Support for bilingual
education as one tool for LEP stu-
dents is critical to thousands of
Spanish-speaking students; but
support for dual-language pro-
grams—helping all students learn
a second language—will mean a
better prepared workforce for our
global economy.

BUSH: Bush supports “English-
Plus,” insisting on English profi-
ciency but recognizing the invalu-
able richness that other languages
and cultures bring to our nation of
immigrants. Bush’s fundamental
priority is results—whether the re-
sults are achieved from a good im-
mersion program or a good bilin-
gual program. Bush would support
bilingual education programs and
also English-Plus; however, he
might give too much latitude to
states to spend their money in ways
that may not benefit LEP students.

School Construction

What is the federal government’s
role in addressing public school
overcrowding and the need for
massive infrastructure repair;
and what plans, if any, are there
to address these pressing
problems?

It has been estimated that $332 bil-
lion is needed to repair and mod-
ernize public schools across the
country. Most of this money is
needed for basic improvements in
the infrastructure, such as heating,
plumbing, new roofs, sprinklers,
and fire alarms and, to a lesser ex-
tent, for technological improve-
ments. Many of the school districts
where the majority of Latino chil-
dren attend are in dire need of fund-
ing for repairs and construction.
Overcrowding and the lack of ad-
equate facilities are sending the
wrong message to our children that
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Charter schools, seen as one so-
lution to the problem, are less likely
to enroll Latino students, LEP stu-
dents, or students qualified for the
free-lunch program (an indicator of
indigent students). Even if charter
schools improve the education of
the students who attend them, the
Latino community is less likely to
be enrolled.

MALDEF:  MALDEF is not for
or against vouchers per se. If a
candidate favors vouchers, we
would need to know the specifics
of the particular voucher proposal
that the candidate supports before
we could take a position on the
proposal.

BUSH: Under Bush’s plan, if a
child remains trapped in a persis-
tently failing school that fails to im-
prove after three years, the fed-
eral funds would be given directly
to the parents to make the best de-
cision on how to educate their
child, including mentoring, tutoring,
or selecting another public, char-
ter or private school. Since Bush’s
voucher program will be targeted
to students at failing schools, it will
likely benefit Latino students. Nev-
ertheless, his plan does not pro-
vide the level of detail needed to
fully evaluate what effect his
voucher program will have on
Latino students. What remains to
be seen is whether his other public
school reforms can decrease the
demand for vouchers in the Latino
community.

Affirmative Action

Does the President-elect support
affirmative action initiatives?

Discrimination manifests itself in a
variety of ways in education, and
it is particularly evident in access
to institutions of higher learning.
Statistics reflect an inability for His-
panics to obtain higher education
at the rates that they should. As
compared to whites or Blacks,
Latinos are less likely to obtain an
associates degree, a bachelors de-
gree, or an advanced degree. Out
of the more than 30,000 doctor-
ate degrees conferred in 1997, only
4 percent went to Latinos. All of
this underrepresentation in educa-
tion translates into fewer opportu-
nities in the workplace.

MALDEF:  Support for the Latino
community must include the ability
to unequivocally support affirma-
tive action measures in higher edu-

their education is not a priority.

MALDEF:  MALDEF supports a
significant federal investment in the
construction and rehabilitation of
our public schools.

BUSH: Bush will provide $923
million for a Tribal School Capital
Improvement Fund, and $310 mil-
lion to “Impact Aid” for schools
on military facilities. Bush will le-
verage $2.8 billion in bonds for
general school construction and
repair and will establish a Charter
School Homestead Fund. He will
also change 60 federal grants into
5, and he give states more flexibil-
ity with the funds. Bush failed to
discuss how he would target the
funds to ensure that urban schools
where Latino students are concen-
trated will receive the funds over
suburban well-off schools.

Equity in Federal Higher-
Education Programs

What are the plans to increase
the number of Latinos in federal
higher-education programs, to
ensure the students can afford
higher education, and to provide
financial assistance to those
students who choose to serve
low-income communities after
graduation?

Hispanic educational attainment is
currently the lowest of any major
population group in the United
States. Latinos have the highest
dropout rates from high school and
the lowest graduation rates for col-
lege. Hispanic Serving Institutions
(HSIs), which are colleges and uni-
versities that have a significant
Latino enrollment, need a substan-
tial increase in funding to strengthen
these institutions. Currently His-
panics comprise 30 percent of the
students eligible to participate in the
Federal TRIO programs (Upward
Bound, Talent Search, Student
Support Services, Educational
Opportunity Centers), yet make up
only 15 percent of
the participants. Increased support
for programs such as TRIO and
the HSIs must be coupled with
targeted efforts to increase His-
panic enrollment in colleges and
universities.

MALDEF:  Increased support for
programs such as TRIO and the
Hispanic Serving Institutions must

be coupled with targeted efforts to
increase Hispanic enrollment in col-
leges and universities. More finan-
cial assistance is needed for those
who are accepted into higher edu-
cation institutions. MALDEF also
supports the creation of federal
loan forgiveness programs for
higher education graduates who
work for indigent populations.

BUSH: Bush supports “affirma-
tive access”—not quotas, not
double standards, because those
divide and balkanize, but ac-
cess—aggressive efforts to reach
out, include people from all walks
of life, and to give a fair shot to
every single person. Bush signed
laws in Texas to boost access for
disadvantaged and minority stu-
dents, and increase funding for
higher education. There are con-
cerns with the programs and ac-
complishments that Bush takes

credit for in Texas, not because
they are not good programs but
because he was reactive, signing
legislation that was brought to him,
and not proactively creating these
solutions. It is unclear if he will
proactively seek similar programs
and funding once in the presi-
dency.

Parental Involvement

What are the plans to increase
school parental involvement of
Latino parents?

Three decades of research have
shown that parental participation
improves student learning, regard-
less of the child’s age, the family’s
economic status, or whether
the parents finished high school.
Parents must be adequately in-
formed about how their children
are instructed, what options are
available, and what best practices
educators employ in their every
day teaching.

MALDEF:  We need a presiden-
tial candidate who will ensure that

parental involvement means pro-
grams that provide vital informa-
tion to Latino parents so that they
can become knowledgeable part-
ners, participants, and advocates
of change for their children.

BUSH: Bush would reform Title I
by giving parents with children in
failing schools scholarships of
about $1,500 a year for things like
tutoring or tuition. Bush will give
states more flexibility to use fed-
eral funds for choice programs—
including private school choice.
Bush also supports charter schools.
He would also expand Education
Savings Accounts for grades K-
12. Bush does not understand what
is needed, particularly for Latino
and limited English proficient par-
ents; therefore, he has not pro-
posed solutions that will adequately
ensure parental involvement from
our community.

Vouchers
Does the President-elect support
the use of vouchers from public
funds to enable children in public
schools to attend private or
parochial schools; and, if so,
what are the specifics of the
voucher plan?

The quality of the teachers is per-
haps one of the greatest predic-
tors of quality of education. Un-
fortunately, the higher the minority
enrollment of a school, the lower
the percentage of high-quality
teachers. Latino students are more
likely than white students to be in
schools that are segregated and
poorly funded. Latino students
have, over time, repeatedly scored
lower than whites on national stan-
dardized tests such as the National
Assessment of Educational
Progress (NAEP) and, on aver-
age they score 127 points below
whites on the SAT. Latinos have a
30 percent dropout rate, which is
more than double the rate for
whites, and they tend to dropout
of school at a younger age.

MALDEF , continued from
page 5

“Regardless of who sits in the White
House, the federal government’s role in

education will be limited. . . .
Nevertheless, the federal government can
play a critical role in providing standards

for state and local communities to
follow, especially when this is tied to the

receipt of federal funds.”
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NAP Members in Hispanic
Outlook in Higher Education

Two HBLI National Advisory
Panel members recently appeared
in the December 4, 2000 issue
of Hispanic Outlook in Higher
Education. On the
cover, Dr. Miguel
Nevarez (pictured
right), President of
University of Texas
- Pan American, is
featured for being
the first Hispanic president

at UTPA. Dr.
Ricardo R.
Fernandez (pic-
tured left), Presi-
dent of Lehman
College, was fea-
tured as part of an

article highlighting the college.

HBLI Fifth Annual Meeting

HBLI held it 5th Annual Meeting
on November 16-18 at Riverside,
California. In attendance were
members of the National Advisory
Panel, the Coordinating Council,
and Fellows from ASU, NMSU,
UCR, and UTPA.

Speakers included Marissa
Demeo, Regional Counsel for
MALDEF from Washington, D.C.,
who spoke about how each candi-
date responded to a position paper
given them by MALDEF on the is-
sues of education. Elizabeth Hale,
Vice President of the Institute for
Educational Leadership, spoke
about the role of the federal gov-

ernment in reforming the education
of Hispanics (see pages 4-5 for ex-
cerpts from both talks). Joining
them was Max Neiman, Director
of the Center for Social and Be-
havioral Science Research at UCR,
who provided the Republican per-
spective on the election. There were
three sessions for Fellows that dealt
with internship opportunities, disser-
tation preparation, and employment
after graduation. Dr. Jaime Chahin
presented a documentary, “The
Forgotten Americans,” on the pov-
erty conditions along the Texas-
Mexico border, and actress
Evelina Fernandez concluded the
meeting with a humorous portrayal
of her life and experiences.

HBLI School Board Training
Project

As part of HBLI’s mission, the
consortium has joined with the Ru-
ral Schools and Community Trust
(RSCT) to direct a thorough and
inclusive planning process to ex-
plore the design of a focused, re-
sponsive, and relevant leadership
enhancement program for rural
school board members in the bor-
der states of Arizona, California,
New Mexico, and Texas. The re-
gion is particularly important be-
cause a significant percent of all the
school in the border states (from 6
percent in California to 28 percent
in New Mexico) are in rural areas.

 The thousand-mile border has
primarily an agricultural economy
with some tourism and just a few
urban centers, such as San Diego,
El Paso, and Brownsville. The out-
come of the planning phase will be
the creation of an outreach and de-
velopment program designed to in-
crease local citizen participation on
schools boards, enhance the lead-
ership abilities of school board
members, increase advocacy for
local schools, and increase commu-
nity involvement in local schools.

HBLI has solicited the services
of Dr. Jose Leyba to serve as
planning coordinator for the HBLI
School Board Training Project. A
former superintendent and a com-
munity leader, Dr. Leyba has par-
ticipated in the Federal Relations
Network Conferences sponsored
by the National School Boards
Association. He has also served on
the planning committee for the

Celebrating Opportunities for His-
panics Conference and at the Na-
tional School Boards Association
Conference.

HBLI will hold a Listening
Summit in the spring of 2001 to
prioritize and select topics to be
covered in the workshop for late
fall 2001. If you have questions or
are interested in participating,
please contact the HBLI office at
480/727-6364 or email Dr. Leyba
at jleyba@qwest.net.

University of Texas - Pan
American News

During the summer of 2000,
UTPA hired Dr. Maricela Oliva
as Director of the Doctoral Pro-
gram in Educational Leadership. A
native of the Rio Grande Valley, Dr.
Oliva has degrees from Yale
(B.A.), the University of Houston
(M.A.), and the University of
Texas at Austin (Ph.D.). Once she
arrived at UTPA, it was decided
that Dr. Oliva should also be the
campus director for HBLI in or-
der to provide consistent oversight
of academic and fiscal matters re-
lated to the doctoral program.

The UTPA Fellows, with the
support and cosponsorship of the
Doctoral Program in Educational
Leadership, have initiated a Speaker
Series called HBLI Enlace
Educativo. Two speakers have
been part of that series to date: Dr.
Rodolfo Rocha of UT Pan Ameri-
can and Dr. Flora Ida Ortiz  of
UC-Riverside. Upcoming speakers
include Dr. Patti Lather  of Ohio
State University on February 1-3,
2001, and Dr. Michelle Young
from the University of Missouri-
Columbia and Executive Director
of the University Council for Edu-
cational Administration (UCEA) on
March 4-6, 2001.

With the support of Dean
Medrano, Dr. Oliva initiated dis-
cussions at UCEA to make UTPA
a partner member of the associa-
tion. This requires that a full mem-
ber institution nominate UTPA as
a partner member. Dr. Jay Scrib-
ner of the University of Texas Aus-
tin has expressed his willingness to
nominate UTPA as partner and
expects to visit the UTPA campus
soon to further discuss this. This
development should give more vis-
ibility to the doctoral program and
to HBLI Fellows, and will better
connect them to national develop-
ments in the educational adminis-
tration field.

cation and employment that en-
sure a diverse student body and
workplace, and which address
the inequities of past and present
discrimination.

BUSH: One way a president can
improve race relations is by set-
ting a positive and inclusive tone,
and by sending a clear message
that bigotry and intolerance are
unworthy of our country. The
things that set us apart have never
been a match for the one thing
that binds us together: we are all
Americans, united by a common
destiny, determined to do what
is right and just for all of our citi-
zens. When evaluating support
for traditional affirmative action,
Bush comes out against them.

Summary

To sum up, George W. Bush
plans to spend far less money on
education than Gore would have,
and he wants to shift control from
the federal government to the
state and local districts. Bush also
favors public funding for vouch-
ers, and, in the area of affirma-
tive action, Bush has come out
against affirmative action, which
will affect Latino access to higher
education.

UTPA President Miguel Nevarez (center, seated) and Campus Coordinator
Maricela Oliva (center, standing) at dinner with UTPA doctoral Fellows (from
left to right) Chris Cavasos, Glendelia Zavala, Diane Ramirez, and Alfredo
Salinas at the 5th Annual HBLI meeting in Riverside, California.

Antojitos ....
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Coordinating Council Members

Raul Cardenas, Vice Chancellor, Maricopa County Community College District, AZ

Jaime Chahin, Acting Dean, Southwest Texas State University

Enrique Solis, President, Palo Alto College, TX

Leonard A. Valverde, Professor of Educational Leadership and Policy Studies, Arizona State University

The HBLI Adelante Newsletter is pub-
lished three times a year (fall, spring, summer)
by the Hispanic Border Leadership Institute,
headquartered at Arizona State University.  The
editor and staff writer is Roy Rukkila. HBLI is a
consortium of  8 IHEs: Arizona State University,
California State University-Bakersfield, Maricopa
County Community College District, New Mexico
State University, Palo Alto College, Southwest
Texas State University, University of  California-
Riverside, and University Texas-Pan American.
Funded in part by W.K. Kellogg, HBLI�s six-year
mission is to improve Hispanic education through
leadership development, by shaping policy, and
by influencing systematic change. HBLI is guided
by a four-member coordinating council and a
twenty-four-member National Advisory Panel.
It also has a national network of scholars and
expert practitioners. Your comments and sug-
gestions are welcome; please contact us at:

Hispanic Border Leadership Institute
Farmer Building

Suite 414
Arizona State University

 P.O. Box 872411
Tempe, AZ 85287-2411

Phone: 480/727-6364
Fax: 480/965-8497

www.hbli.org
hbli@asu.edu

Hispanic Border Leadership Institute
Farmer Building
Suite 414
Arizona State University
PO Box 872411
Tempe, AZ  85287-2411
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What’s in this issue?

Page 1 Historically, Latino students have had a negative educational experience for a number of reasons.
What can be done to reverse this? Dr. Leonard A. Valverde discusses strategies secondary schools
can employ to reverse the negative trends of Latino students.

Page 3 Principals play an important role in strategizing education for Latinos. Kent Scribner interviews one
successful principal, Dr. Kino Flores, now superintendent of the Tolleson High School District in
Arizona.

Page 4 Marissa Demeo, the Regional Counsel for MALDEF in Washington, D.C., talks about what to
expect from President-elect George W. Bush based on his campaign promises and how he re-
sponded to MALDEF.

Page 5 Elizabeth Hale, Vice President of the Institute for Educational Leadership, talks about the role the
Federal Government can play in promoting Reforms in Hispanic education.

Page 7 HBLI held its fifth annual meeting at Riverside, California, last November and has joined with the
Rural Schools and Community Trust (RSCT) on a new project.

HBLI Congratulates the Following Graduating Fellows:

Dissertation: “Latino Undergraduate Participation and Graduation: The
Effects of Institutional Practices”

Abstract: Historically, postsecondary institutions evaluated participation
and graduation outcomes based on students’ backgrounds. This fails to
explain latino success or failure as the issues facing latino students go be-
yond personal characteristics to institutional strategies. This study identi-
fied institutional strategies that improved participation and graduation out-
comes for undergraduate latinos in 97 four-year colleges and universities
in nine states between 1980 and 1995.

If you are interested in Carlos’ research, please feel free to contact him at
nevarez@asu.edu.

Miraim Quiz

New Mexico State
University

Fernando Quiz

New Mexico State
University

Esiquio Uballe

Arizona State University

Carlos Nevarez

Arizona State University
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